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2. Assessment Methods: Artifacts of Student Learning  

Which artifacts of student learning were used to determine if students achieved the outcome(s)? Please identify the 
course(s) in which these artifacts were collected. Clarify if any such courses were offered a) online, b) at the Madrid 
campus, or c) at any other off-campus location. 

NOTE: Since the written comprehensive exam is the sole focus of this round of program assessment, no artifacts were 
collected through coursework. 

NOTE: 
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following questions: 

• What do the comps artifacts tell us in general about student learning in our program? 
 

• What do the comps artifacts tell us specifically about student learning related to outcome #3 (Students will 
analyze social justice issues in education)? 

 
• What do the comps artifacts tell us specifically about student learning related to outcome #4 (Students will 

explain how learning and curriculum theories are used to develop education programs)? 
 

• What do the comps artifacts tell us about gaps and weaknesses in our program and things students are NOT 
able to do around these outcomes? 

 
 
4. Data/Results  

What were the results of the assessment of the learning outcome(s)? Please be specific. Does achievement differ by 
teaching modality (e.g., online vs. face-to-face) or on-ground location (e.g., STL campus, Madrid campus, other off-
campus site)? 

Discussion of the written comprehensive exam data yielded the following “major findings,” all of which speak to the 
power of the new model. These findings also provide direction for future program redesign. 

General findings 

• The exam is academically challenging.  

Oral feedback from Student #1 during August faculty meeting: The exam made me dig deep and grow as a 
scholar. 

Written feedback from Student #3: “I had peers studying in other fields … who were taking their comps at the 
same time. It appeared that our project was much more intensive than theirs.”  

Written feedback from Student #4: “The overall intentions of this process—from the descriptions of each paper 
to the opportunity for student autonomy threaded throughout—truly center the scholar.” [After her oral exam, 
Student #4 emailed thanks to committee members and noted, “Our conversation today felt like a scholarly 
gift.”] 

Written notes in a letter from Student #5: “[My topic] has proven to be as rewarding as I expected it would be 
going into the comprehensive exam writing process, but also as complex. I am grateful to have had the 
opportunity to put a concerted block of time toward thinking, reading, and writing about [my topic].” 

• The exam centers student ownership and agency.   

Written feedback from Student #1: “I thought this form of comprehensive exam was very rewarding. I was able 
to dig deep and make a connection with myself and the reason for me choosing to pursue a Ph.D. degree.” 

Written feedback from Student #3: “The reflective nature of both products, especially the theorization of 
learning, allowed me to realize just how much I have learned and developed at SLU. The process was 
empowering.” 

Written notes in a letter from Student #5: “Writing my scholarly paper has been a process not just of 
scholarship around a particular body of literature, but also of thinking about how what I have been and will 
continue writing about the topic fits into my thinking and goals as a teacher and a scholar.” 

• The exam has practical and tangible use for students.  

Oral feedback from Student #1 during August faculty meeting: The scholarly paper is not a dissertation. It’s 
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previous courses to produce something new. I also felt like this paper was something that would stay with me, 
something I could build upon or use in the future.” 

Written feedback from Student #3:  “I felt like I came away with a product that I can use in the future, whereas 
[projects completed by peers in other SOE programs] appeared more an assessment and application of 
knowledge that was not personalized to their dissertation topic and may not have much future use.”  

Written feedback from Student #4: “I now see how this is meant to serve as a springboard into the dissertation 
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Students also addressed social justice issues indirectly during the exam process. The oral exam for Student #6 
focused in part on how he might take what he had learned from his coursework and his practicum experiences 
in St. Louis schools and use those lessons to effect progressive educational change in his home country of Saudi 
Arabia. 

• Community connections and/or co-curricular experiences played a crucial role in students’ opportunities to 
analyze social justice issues in education. On a program level, faculty members were struck by the fact that co-
curricular experiences, and the opportunities they made possible for students to do the work of analyzing 
social justice issues in education, arose not from the intentional design of our program or our comps model, 
but instead from relationships and connections students established on their own. For example, Student #3 
completed a practicum with the United Cerebral Palsy Association of Greater St. Louis, while Student #4 won a 
Tomorrow Builders Fellowship with WePower, a Black-led St. Louis nonprofit. Opportunities like these provided 
crucial context within which students could apply social justice analyses in their scholarly papers.  

• Social justice concerns were not centered intentionally in the comps task. The fact that social justice issues 
came up at all in students’ comps papers was a result of individual student interests, values, research questions, 
and contexts. At no point in our comps process or in the program as a whole do we require a lens of social 
justice (e.g., for the scholarly or practical application work students complete), nor do we intentionally model 
what that work can look like. 

Findings related to outcome #4 (Students will explain how learning and curriculum theories are used to develop 
education programs) 

• Students take a personal stance on learning and curriculum theories through the new comps model. Because 
each student had to define an area of scholarly interest, work with research literature in their field to intervene 
in a scholarly conversation, and narrate the relevance of this work to their larger professional story, the new 
comps model shows us how effectively students are able to synthesize their knowledge of learning and 
curriculum theories and put their knowledge to use in accordance with their individual interests, values, 
research questions, and contexts. 

• Beyond explaining learning and curriculum theories, students actively use those theories to shape, inform, 
and guide their scholarly work. Instead of parroting back factual information about learning and curriculum 
theories, students are now applying those theories to envision and/or effect pedagogical change in a particular 
area of their discipline and/or a particular local educational context. 

For example, Student #2 drew on theories of authorship and voice to make a case for the teaching of film in the 
high school literature classroom; Student #5 considered Bakhtinian theories of dialogism and dialogical 
pedagogy to make the case for a particular approach to studying talk in the middle school social studies 
classroom; and Student #4 drew on Deluzian concepts of “assemblages” and “lines of flight” to theorize her 
own learning during her doctoral program. As one faculty member stated, “they own the content.” 
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5. Findings: Interpretations & Conclusions  
What have you learned from these results? What does the data tell you? 

Our assessment work on comps suggests findings in three areas that could inform the development of a new combined 
“practitioner” doctoral degree:  

• Regarding community connections and/or co-curricular experiences. While all of our students have access to 
classrooms in some form during their doctoral study – 
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Changes to the 
Assessment Plan 

• Student learning outcomes 
• Artifacts of student learning 
• 





attend an oral exam with your committee. Committee members will ask you to explain what 
you’ve written and why, respond to questions about the contents of your papers, and think 
with you about the implications of this work for your research and career. If you are required to 
revise your work, you will have up to three weeks to complete the revisions. Upon successful 
completion of the two papers and the oral exam, you will advance to doctoral candidacy.  
 

Scholarly Paper 
Adapted from exam models used at the University of Michigan, 

Stanford University, and the University of Virginia 
 

The purpose of the scholarly paper is to demonstrate your capacity to do independent scholarly 
research of publishable quality. Similar to the work one does in writing a manuscript to submit 
to an academic or professional journal, you will map an area of scholarly inquiry and then make 
an original intervention—that is, you will take stoc



• Frame a research question 
o State the problem or issue to be addressed and the research question to be 

posed as a result 
o Elucidate the basis on which the problem or issue and the research question 

have been identified 
o Show how the problem/question is linked to prior knowledge and research on 

the topic (e.g., fills a gap, solves a puzzle, confirms or extends an important 
finding, overcomes conceptual or methodological limitations of previous 
research on the topic) 

o Justify the practical and/or theoretical importance of the question to be 
investigated 
 

• Discuss relevant literature that speaks to the framing of the question 
o Identify the contributions and shortcomings of empirical research, theoretical 

contributions, and advocacy pieces on the subject, being clear to distinguish 
among these different types of work 

o Synthesize the major findings in terms of conceptual and methodological 



Faculty readers will expect you to demonstrate your ability to do the following, either explicitly 
or implicitly, in this paper and/or in your oral exam: 
 

• Reflect on the experiences, motivations, questions, and goals that brought you to 
graduate school in the first place 
 

• Identify seminal learning experiences both in and out of the classroom and discuss their 



 
• View the scholarly paper process as one where much of the decision making is up to 

you: use the process of figuring out the shape, scope, and purpose of your scholarly 
paper as a way to hone your dissertation interests and your scholarly identity. 

 
• View the comps experience as connected to seeking real world writing opportunities 

and real world relevance for the work you will be doing. The goal is for you to write your 
way to greater authority and stronger professional identity as you move through this 
stage of your doctoral program.  

 
Theorization of Learning Paper 

• Use the theorization paper as a space to narrate how you got from there to here. That 
is, narrate the process that led from the interests that brought you to graduate school to 
the plans you now have for your dissertation and









RESULTS FORM 
Scholarly Paper 

School of Education 
 
Student’s name           

Student’s degree program           

Title of paper            

Program director           

First reader (academic adviser)         

Second reader (faculty member assigned by the program director)     

 
Committee decision (check only one):  

Passing             

Revise and resubmit           

Redo/retake            

Failure to demonstrate the capacity necessary to proceed to the dissertation   

 
Comments: 

Discuss strengths and weaknesses of the paper in relation to stated evaluation criteria. If 
revisions are required, state the specific aspects of the work that need to be addressed.  
 
 
 
 
 
 

 

 

 

  





RESULTS FORM 
Theorization of Learning Paper 

School of Education 
 
Student’s name           

Student’s degree program           

Title of paper            

Program director           

First reader (academic adviser)         

Second reader (faculty member assigned by the program director)     

 
Committee decision (check only one):  

Passing             

Revise and resubmit           

Redo/retake            

Failure to demonstrate the capacity necessary to proceed to the dissertation   

 
Comments: 

Discuss strengths and weaknesses of the paper in relation to stated evaluation criteria. If 
revisions are required, state the specific aspects of the work that need to be addressed.  
 
 
 
 
 
 

 

 

 

  



Revisions: 

If revisions were required, state the extent to which the student has or has not satisfied the 
goals set out for revision, both in the cover letter that details the changes that were made and 
in the work itself. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Date five-week writing window begins        

Date exam papers submitted to committee        

Date of oral exam           

If required, date revised papers submitted to committee      

Date of final pass/fail decision:         

Program director signature          

First reader signature           

Second reader signature          
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